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ntroduction. Human upbringing and without which the effective process of their
education are of interest to various implementation is, if not condemned to
disciplines (social, humanities, failure, very difficult [17]. Why? Because

experimental, natural and theological
sciences). The richness of reflection on
upbringing and education of man proves not
onlythe importance of the issue itself,but also
is an irrefutable proof of a constant search
for the truth about upbringing and education,
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upbringing a human is difficult, exposed to
many mistakes, but also to ineffectiveness.
Errors of upbringing become from mistakes
of man himself, his individual, family and
social life. Proper and authentic upbringing
can also be dangerous through art.

Pedagogy, as a science directly focused
on the implementation of upbringing
and education, must have in-depth
knowledge of the truth about upbringing
and education [12]. Pedagogue must have
knowledge about art and also what it does
to man.In acquiring and deepening it, it can
and should make use of various disciplines,
including philosophy which has been
regarded as the most valuable knowledge
in human culture for centuries [27].

1. Human person as the subject and
purpose of upbringing. At the beginning of
the existence of Western culture, attention
was drawn to the fact that authentic and
full pedagogy must begin with perceiving
human person as a subject endowed with
great dignity, various potentialities, but
also as a subject who is living and fulfilling
himself in the family and other spheres
of human life. In the family, all human
virtues are beginning to shape, which
are the basis of a good and authentically
human life [19]. Man, being a subject and a
sovereign, having great dignity in himself,
is at the same time a social being, living
and interacting with others, and his proper
development can only take place where
there is a suitable human life environment.
But what makes a man good and where is
the secret of his authentic upbringing?

2.Virtues as a cause of human goodness
and perfection. Virtues make a man good,
and they make human action good [31].
They give unity, strength, and benefit,
they strengthen the good of man as well
as the good of the whole community,
multiply health, prosperity, all wealth of
good. Practicing them serves the individual
and the whole community, and they take
nothing away from anyone, strengthening
what is good in others (The great merit
of Jacek Woroniecki OP (1878-1949) is
to show the value of virtues and their
role in education: Umiejetnos¢ rzqdzenia
i rozkazywania (Poznani 1947); Katolicka
etyka wychowawcza (Vol. 1-2. Lublin 1986);
Quaestio disputata de natione et statu civili -
O narodzie i paristwie (Lublin 2004). Virtues
as moral, intellectual and productive skills
thus become an integral element of all
pedagogy, and in particular of that which
is realized in the family (For this reason,
one can defend the thesis that all forms of
strengthening and developing social life
actually begin with the development and
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strengthening of social virtues obtained by
the human person in family life).

The strength of virtue (firmiter), its power
revealed at the right moment of action
(promptre), as well as the pleasure and joy
they give to man because of actions caused
by virtue 704:7071.5, are an opportunity
for the existence of a good man, creating a
good community, and good political action.
Upbrinding is, therefore, a process of making
man virtuous, and the direct fruit of virtues
is a good, beautiful and real man, who lives
beautifully and well.

This good man builds all human
associations, creates normal politics and
law, where people really respect the
sovereignty of the human person, his
freedom and rationality, where the inherent
and inalienable rights of the human person
are respected, where the man himself
actually becomes the subject, not the thing
used in many different ways. The building
of normal social order begins with the
family formation of a person and his work
on himself related to the achievement of
social virtues.

The question which arises here is about
the type of virtues that the family along
with the entire social culture develops in
man, about their specificity and their actual
connection with social and political life,
with the nature of man himself [6]. After all,
if pedagogy is to promote human perfection,
it must also clearly understand the matter
with which they deal, the matter of virtues.
Pedagogy is therefore faced with the task
of developing a theory of virtues formed
in man through family life, and of building
such a form of human action, such an
environment that serves their development.

3. The fruit of virtues: maturity and
responsibility of the human person. In
ancient times it was used to say that there
are many uncertain and unclear things in
human life, but they do not include the
life and behavior of a virtuous man, who,
thanks to well-established virtues, always
does the right things. This proper course
of action also included, and perhaps above
all, human duties and obligations towards
himself, his family, the Homeland and
God. One should behave properly towards
them, i.e. fulfill his duties, because it is an
obligation, because this is what good and
virtue itself require, which inclines and
improves to making good things.

From a philosophical and pedagogical
perspective, this process of maturing
responsibility is identified with the process
of building one’s life on the basis of both
moral and theological virtues, as well as
those that relate to the productive and
cognitive activities of man [1].

Virtues as permanent dispositions to
good, make a person mature, efficient in
the realization of good, competent and
predictable in action [8; 5]. They give
strength along with all that is needed for
responsible action, they unite all human
activity, they direct this activity towards
the fulfillment of good, which occurs -
most often on the part of a man fulfilling
responsible actions - in the form of his
duties and obligations [16]. In other words,
in a family, school, in the public space, a
young person usually receives an image and
understanding of responsibility as a form
of virtuous life expressed by caring and
effective fulfillment of proper duties and
obligations. When he is able to consciously
and voluntarily fulfill effectively his
obligations — he becomes a mature, normal,
predictable and responsible person. His
responsibility is twofold: for what he does
and for what he is responsible to others:
himself, family, homeland, God.

In the history of Western culture,
infidelity to duties, escape from them was
seen not only as some act of abandoning
the good, but also a form of action against
the virtue and its indications, was seen as
a kind of attack on the entire social order
and ultimately on the good of man, also an
insult to God himself who established and
made everything [11]. Each of the cardinal
virtues refers to human responsibilities
and the duty to fulfill them, teaching and
building in man a capacity for responsible
life and action. But what are the virtues
we are talking about here? What is their
specificity?

4. Prudence - the virtue of human
reason. Prudence as an improvement of
reason, first and foremost, allows us to see
the goodness of duty and obligation, to see
its real and factual foundations, as well as
the consequences of what will happen when
a man responsibly fulfills his duty or fails to
do [2, p. 47-56]. It also allows to point out
the means that effectively and fairly lead to
the fulfillment of the duty and reveals to the
man the sense of doing good things.

Prudence as the perfection of reason is
always a leading factor in human activities,
both those that involve making decisions
and those that allow decisions to be made
responsibly. It strengthens the righteousness
of human reason and the fact that all human
action comes to fruition. It protects against
dogmatism and nonchalance in the moral
field, and the fruit of prudence is the ability
to obtain difficult goods, including the
fulfillment of duties and obligations that are
difficult and necessary.

Without prudence, man in moral life
is threatened by soullessness and fall,
spiritual misery, inability to effectively
accomplish the good, and to confuse
authentic good with what passes for good.
In a word, prudence means that man has
practical wisdom and the ability to have
a good life. He can assess himself and his
actions, because he knows the purpose of
human life and what leads to it.

5. Fortitude, perfection of the will in
good action in the face of evil.

Fortitude, as a virtue directly perfecting
the will to good acting in the face of evil,
will enable the realization of responsibility
despite hardships, suffering and threats
[2, p. 123-140]. It improves man not to
be indifferent to evil at all, to responsibly
fight with it, to protect good. In tradition,
it is defined as a form of spiritual power,
unwaveringness, above all human will, but
also as a certain determination to do good.

Fortitude is actually present in every
virtue, because each virtue actually
requires overcoming difficulties, it involves
struggling and removing some kind of evil.
Thanks to him, man is not defenseless in
the face of difficulties and challenges,
including those that require special
strength and testimony of attachment and
love for good. This good can also be a duty,
loyalty to responsibility.

Fortitude also has a certain ability
to keep right reason and to be guided
by it in a situation of pressure of evil
and certain pressure of feelings, which
sometimes would induce a person to
behave irrationally and bad. At the same
time, as St. Thomas Aquinas emphasized,
fortitude allows us to remove from human
life everything that hinders us from
doing good because of difficulties and
obstacles. Therefore, fortitude organizes
human action and allows us to overcome
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the weakness that may appear wherever
difficult duties are fulfilled.

It can be seen that the functions and
tasks of fortitude include not only the fight
against external, physical, but above all
internal evil, i.e. the one that defeats the
human will to following the indications of
reason and good. Therefore, fortitude is also
a factor connecting man with the higher,
spiritual good. When evil is to be overcome
- fortitude urges man to bravely counteract
evil, to fight and to eliminate it. And when
evil is not overcome by man, fortitude will
always teach patience and perseverance in
the performance of duties despite evil. It
also protects man from falling into despair,
from spiritual desertion and ultimately
allows him to behave responsibly in the last
moments of this life, i.e. at the time of death.

6. Temperance in the face of pleasure
and distress. The realization good which is
the responsible fulfillment of one’s duties
and obligations, sometimes encounters an
obstacle in the form of improper human
attitude towards all those things that
bring pleasure or are associated with
experiencing some unpleasantness [2, p.
141-170.]. Because of this, in human life a
person needs temperance as a permanent
disposition for proper behavior (doing
good) in the face of pleasure or distress.

Not everything that is pleasant is also
aptitudinal in human life, not everything
that is unpleasant and difficult - is bad.
Therefore, temperance is the ability to act
properly, it releases and improves man
to act properly despite his inner desires,
attachment to pleasure or aversions. It
causes that human will follows in action
the mind that reads the truth about the
good, and doesn’t follow a whim.

Often, this good is the duties and
obligations that must be responsibly
fulfilled. The lack of temperance in man
strikes first of all in his mind and deprives
man of the ability to be guided by reason,
also during doing duties and obligations.
It results in weakness and addiction to
disordered desires that ultimately treat
a man like a means using foolishly. In
other words, they open the way of defects,
they allow lex fomitis (Lex fomitis - it is a
tendency in human nature to false love,
leaven of evil, source of human defects, a
law that inclines to evil) [3] to take power
over man. This usually results not only in
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the loss of spiritual and physical strength,
destruction of health and having addictions,
loss of beauty - but also in what leads man
himself to physical and spiritual death, i.e.
to pride, greed, uncleanness, gluttony and
drunkenness, laziness, jealousy and hatred,
sick anger. A person affected by these
defects is no longer someone who lives and
acts responsibly, who effectively carries out
the good of others. He is not competent
to realize his good, so he has neither the
strength nor the means to realize the good
for others.

7. Justice - a permanent will to give
away what is due to someone. Justice
is in fact the soul and driving force for
responsible action, because it allows us
to give what is rightly due to other people
[2, g. 57-80]. Justice affirms another man
in his dignity and rights, and it is also
the cause of friendship and love. Its fruit
is peace between people and security, a
certain well-being that enables a good life.

The virtue of justice is above all a
perfection of the will that follows the
good of others. Its power allows man to
subordinate himself and his actions to
the rights of another person, and thus
to express and fulfill his responsibility
towards them, by giving them their due
good - to affirm their dignity.

The virtue of justice, like all others,
ultimately derives its power from love,
where the subject of love is, in the case of
responsibility, the good owed to another
person, and through the good - ultimately
the love of the person himself.

As we know, the tradition of Western
culture shows that justice can be realized
in three mutually complementary orders:
individual, compensative and distributive.
The latter concerns the obligations of
the community (state, nation) towards a
particular person. The second concerns
duties and responsibilities which a man has
towards the state and national community.
The first is carried out between individuals.
The field of responsibility shown through
the prism of the virtue of justice is very rich,
but also coherent, because it is connected
with the good of other people and with
actions that fulfill it.

8. Virtue is something more than
knowledge. At the end of these
considerations, one important point
should be emphasized that many modern

educators miss. Educational missions of the
family, school, nation, church - although
in practice they are always inseparably
connected with each other, they are not
identical [32].

The distinction between upbringing
and education is not purely academic, but
it is a factual distinction, having objective
foundations and extremely important
for the effective mission of pedagogy. It
often decides about the success of the
pedagogical mission. Not distinguishing
upbringing and education can lead to
many problems; it may even be the cause
of human dramas and tragedies [32].

Already in the time of Socrates (around
470 BC - around 399 BC), the issue of
the essence of upbringing and the role
of knowledge, education and educating
appeared [10]. Many thinkers thought that
upbringing actually is a forming a human
being through valuable knowledge. It was
thought that good, effective human life
and action is the result of self-control and
the presence of knowledge in man, and
bad life is primarily the effect of a lack of
knowledge or the result of the presence of
defective, false knowledge [7].

For these reasons, upbringing, as a
process of improving a person to a good life
and action, was primarily associated with
education. School, community, the state,
and the family home itself are therefore
supposed to teach and educate, ie. to
introduce a certain amount of knowledge
to man.

It was noticed that the lack of knowledge
causes bad actions, therefore one must
first give knowledge to human reason, and
thus direct the action towards the truth.
This standpoint, known since antiquity, and
called ‘moral intellectualism quickly settled
in the cultural consciousness of Westerners.
However, good living and good conduct
require more than knowledge. You may know
what is good, but you don’t want it, you can
know the good and desire it, but you can’t
achieve it. You can also have knowledge
about the good, genuinely desire it and have
the skills to achieve it, and even the means
to do it, but the circumstances of human life
can effectively oppose the achievement of
good. Good is therefore difficult, evil is easy
and simple to achieve. However, in order
for man not to do evil - virtues are needed,
pedagogy based on them is needed.
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9. What is art? Human moral perfection,
realized through virtues, receives significant
support in the field of culture. This support
is art,or more precisely, fine arts represented
by theater, painting, sculpture, dance, poetry,
literature and other fields of artistic activity.
They are, in essence, a materialization of
human love and human knowledge [20].
Their impact on human being is not only
huge, but also multiple [14].

It is usually emphasized that this moral
dimension of art can be most clearly seen
when the work of art itself and communing
with it lead a human person to the so-called
catharsis [4]. Catharsis - is the basic and
first goal of art, mature and responsible art,
art which genuinely educate human beings
and make them more perfect. However, the
question is: what really is Catharsis and
how to understand it, bearing in mind the
moral and educational dimension of art?

10. Catharsis as a transformation of
human. On the basis of realistic classical
philosophy, following the Aristotelian
tradition, catharsis appears as an internal
human transformation (metanoia), in fact
covering the entire moral and spiritual
life of human (This transformation is not
only a psychological, religious, personality,
rhetorical one - but it is essentially a human
change, associated with the personal life
of the whole human being. It should be
remembered that human is a person and
as such people act through their spiritual
powers of reason and will; by their actions
they «respond to the good or evil they have
learned», they form themselves in relation
to what they learn. Art can direct people to
know good, improve their spiritual life to
action, cognition and love. However, thanks
to art people can deform themselves. When
their actions are improper in relation to good
or evil, they can also improve themselves
thanks to the right decisions and efforts,
being inspired by art. The essence contained
in a work of art always come to a human
with a certain worldview that accompanies
the work and the artist himself who creates
the art. This worldview can grow out of truth
or falsehood and lies, it can affirm good as
well as evil. It is obvious that a worldview
built on falsehood and affirming objective
evil and distracting human from good will
contribute to the occurrence of evil art, i.e.
art that lies to human, leading to evil, and
thus art that is contrary to human perfection

and the proper purpose of art. Bad art does
not cease to be bad because of artistic
craftsmanship, the richness it contains
and the intentions that it is attributed to.
A prudent and intelligent educator avoids
contact with such art and protects their
pupils against its influence. Beauty as a
perfection of a work of art is never built
on falsehood, lies, evil and depravity -
because these are deficiencies, and beauty
by its nature excludes lack, because it is the
right proportion and fullness. Beauty is real
good, seen by human and everything which
with perfectness (splendor) makes perfect
in human) [13]. Catharsis as a person’s
transformation should be seen in terms
of a spiritual metamorphosis of man.
This transformation includes the human
intellect (field of human cognition), the
human will (the field of love and human
decision-making),as well as the entire rich
sphere of human emotional experiences.
In order for this to be possible, the
artist as the author of a work of art must
know the truth, must love some good and
want what he/she has experienced and
understood to be shared by other people.In
other words, a work of art is a sure gift and
sign for other people, it has a reference to
human as the recipient of a work of art, but
also to the reality of which it is a sign. The
author of the work as a creator must also
have certain skills that will allow him/her
to materialize what he/she carries himself/
herself, and this materialization must
be artistically good, otherwise it will be
classified as kitsch and a worthless work.
As the history of art testifies, great art
always requires, above all, great artists
who are also great at knowing the world
and loving good. That is why it is used
to emphasize that the greatest artists
are always characterized by the depth of
philosophical approaches (wisdom) and
strong personalism, combined with an
awareness of their value and mission in
culture. Great artists are, above all, those
who make people perfect and do it the
best, among those who create art. The
proof of the artistry of the existing work of
art is always the perfecting and developing
power of man. That is why it is not so rare
that great artists are also becoming great
educators of people and entire nations.
Thanks to Aristotle, we know that
catharsis as an art goal is realized when

a human can thanks to their artistic work
experience two important feelings. The
first of these is pity (Greek &Akeog), an
experience described by Aristotle as an
unpleasant, painful experience for a human
being associated with the awareness of the
existence of the non-culpable evil in the
life of hero of a work of art.

It should be mentioned here that
non-culpable evil is a kind of tragedy,
unhappiness of human beings and their
viewing by the recipient of art - arouses
in them (if they are normal, righteous
human beings) not only regret, but also
the awareness of the fact of evil, and
how it harms and threatens human. It is
also a kind of opportunity to discover an
important moral principle which is love
of goodness and kindness to other people,
which manifests itself in human feelings of
friendship (friendliness).

Pity as an emotional experience is
therefore also an opportunity to show
before human their social nature, their
inherent affinity, brotherhood with other
people, their solidarity in what is human.
Therefore, pity reflected in human usually
becomes a leaven of acts of charity
(compassion), and therefore of those
actions that aim at altruistic absolution the
other human from evil.

Good education of human compassion
becomes, thanks to art, also a leaven
of essentially human love, which is the
so-called personal love agape - (Greek
ayamn). This love is not born on its own,
but as a result of a recognized good, often
a threatened good, which is great and
important for human. This good is usually
another person or community of people
(e.g. nation, compatriots).

We should also notice that if artists are
creating the work, they have the ability to
create well (they are artists in the proper
sense of the word) - they can also create
a feeling of fear in the recipient (Greek
@6Pog). This feeling appears in a person
spontaneously as a result of transferring the
evil of the hero of the work to themselves,
their life and the realities in which the
recipient of the work of art functions. Evil
- the hero’s non-culpable misery, becomes
here spiritually evil, personal tragedy,
suffering, own misfortune, although only
existing in the imagination and as a result
of contact with a work of art.
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Fear brings fright - scare, but also makes
the viewers aware of the actual human
condition, their contingency, weakness,
and the need to protect themselves and
those they love from evil. It is not just
some emotional fear - emotional scare,
but a kind of way to see again and again
important and own goods, including those
who we love, loved ones who can be
affected by evil. It is not about arousing
some fascination with evil, attitudes of
defeatism and withdrawal, or aggression
towards evil or some other approach to
evil, which even the Gnostics had, seeing in
it some positive and real power. Evil is not
such a thing, and if it works in some way,
it is possible thanks to some good that it
uses. Evil is lack, it is not-being.

The fear experienced through contact
with a work of art becomes a kind of
education lesson, helps to get the truth
about human and understand it, to
experience it. It also stimulates a human
to make a decision, to change themselves,
rethink their own human condition and
also the stage of life in which they currently
are. Importantly, this group of human
experiences built on the experience of fear
is not only a «storm of emotions» but an
opportunity to discover their subjectivity,
and also their agency of deeds and their
internal character, also discovering that the
fate of human is strongly justified by what
comes from outside to them and what is
not always good.

Therefore, it must be finally seen
that pity and fear become opportunities
to build a person’s consciousness, self-
image, but also become an inspiration to
obtain all that gives human maturity, self-
sufficiency, fullness and richness of life. All
these elements are permeated with «moral
matter», they happen in the moral context
of good or evil, and therefore also in the
context of moral virtues, which are after all
moral abilities. Art, therefore, through its
catarctic dimension is also an environment
of human education and formation.

11. Human formation obtained through
art. The formation of man through art
can therefore consist first of all in giving
human the truth, knowledge that had not
previously present in their spiritual life. This
knowledge can relate to anything (love,
meaning in life, good, bad, happiness, law,
politics), but it should be assumed that this
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knowledge is valuable (real) and somehow
needed by a human, although difficult to
obtain. Catharsis - is therefore a kind of
purification and improvement of human
reason through truth, it is also freeing
it from mistakes and ignorance itself, it
is a form of instruction. All this has great
importance for the moral life and the whole
process of human education. The truth
known through art and the understanding
acquired through it becomes for a human
a kind of «eyepiece» through which they
look at the world, getting to know them,
learning to form their assessments, and
extracting from reality what is important.
As we know, mistakes of art are also often
the cause of deformations of human acts
of knowing, assessing, reasoning, justifying
and defining. Therefore, they have an
extremely great impact on the entire
inner life of human and also on decisions
which ultimately human makes. Decisions
are made on the basis of what human has
known and understood.

The good or evil known in the cathartic
experience are also becoming an important
factors in the transformation of the source
and subject of human love, which is the
will. The will through catharsis is directed
towards loving what is good and hating
and revolting against evil. The will revives
itself thanks to good, works (loves) through
good or what resembles good. This is an
extremely important element of metanoia,
emphasizing the moral dimension of
catharsis, as well as the susceptibility of the
will to education.

Of course, if the entire work arises from
a false image of the world and has the
intention of deforming man, evil can be
portrayed in the work that it appears as
good and vice versa, what is objectivelygood
can be dressed in a «mask» of evil, evoking
in human loathing, hatred or indifference.
This, however, is a manifestation not of
human perfection but of deformation and
depravation. It is therefore true that art, as
well as any other sphere of culture, can lie,
deprave and introduce chaos into human,
and can also make human better through
truth, love of good and order of beauty [24].
Art is not omnipotent in its function of
formation, but as experience shows - it can
do a lot of good.

The artist’s stylistic devices can
facilitate this process, they can ultimately

«mix good with evil» and introduce chaos,
tear and disorder into human. All this is
the involvement of bad art, depravation
art, and more importantly art for which -
from a moral and also legal perspective -
the creator should bear the consequences.
It deserves punishment for doing evil to
human, especially when evil affects many
people and causes significant harm.

Onthe basis of Western civilization (Latin
civilization), efforts were made to prevent
the penetration of evil into the human
soul (bearing in mind this demoralizing
and harmful dimension of art). Efforts
were made to introduce the institution
of preventive censorship, which, however,
most often became a means of limiting
artistic creativity and a tool of propaganda
and ideologization. State censorship, often
of a totalitarian state (German Third Reich,
USSR, PRC) could not remove evil from art,
because it often needed it to strengthen
itself. However, we should not reject state
censorship completely. Why?

Censorship as a form of counteracting
the evil of works of art must exist in
normal human culture, but it is doubtful
whether its good form can be a state
institution, centralist and bureaucratic,
susceptible to instrumentalization by
politicians. Latin (Western) civilization
requires the protection of human against
the evil of art, but rather in the form of
non-state authorities, represented by
righteous and mature people, social and
national institutions, religious associations,
which by their nature are called to
educate human. Above all, however, the
censorship factor should be the artist’s
right conscience and a well-established
proper form of decency and tradition, as
well as the entire education system (from
kindergarten to university), which makes
a lot of effort to prevent people from
entering or interacting in public space
these artists who are mean, corrupt, stupid,
depraved, and who can infect others with
their misery. This system must block all
kinds of evil, including evil of art. Of course,
this can only be done if people who are at
the forefront of culture are righteous and
mature, enlightened, able to see the danger
of evil in advance and able to give evil the
right response. This is a very important
task of the entire humanities. Here we can
see the importance of the virtue of valor,
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including prudence, which foresees the
future and effects of actions. Here is the
place for the virtue of justice, ordering to
give what is rightly due to others.

However, what should lead in
censorship is piety, namely the virtue that
is the basis of responsible and deep love,
obedience, honor for the family, homeland
and God (Let us remind that the essence of
the virtue of piety is filial (childish) gratitude
and obedience, honor for the gift of existence
received. Piety as such may have the object
of parents who gave birth - it manifests
then as honor and obedience to them; it can
also be referred to the homeland as the one
which through culture educates and perfects
human beings, giving them a kind of higher,
cultural existence; it can also be referred to
God as the source and purpose of everything,
and in a special way for human beings
themselves. On understanding piety [25]);
[22]. «But patriotism as a form of charity,
or love, has a more specific object in its
actuation than mankind or the human family
as such. According to St Thomas Aquinas,
the particular love of one’s fatherland is an
important aspect of that preferential form of
charity that is called pietas (ST 2aZae, 101.1).
Through piety the person has an obligation
of love to God, parents, and fatherland. Each
is in some sense a principle of man’s being:
God through creation; parents through
procreation and  education;  fatherland
through a formation of one’s cultural and
historical identity» [33].

It is worth emphasizing that the piety of
people who perform acts of censorship must
be mature and authentic, intelligent, guided
by the order of good and righteousness, not
the ideology of hypocrisy and bigotry. It is
necessary because it inspires to fight for what
one loves, what is considered important,
without it there is no concern for the common
good and human beings themselves, who
can be hurt by the evil of art.

It is obvious that young people, not yet
formed in maturity,opened to manipulation
and falsehood, are primarily exposed to the
evil of art, and because of their age more
emotional and willing to radical actions,
which are followed not only by lack of
experience and knowledge but by a general
lack of wisdom. Therefore, care for freeing
culture from bad art should be entrusted to
these people who are elderly, experienced
and established in the virtue of piety.

Human formation through art also
involves the metanoia of human feelings
and a process that is traditionally called
sublimation [29; 30]. In short, this process
consists primarily in the subordination of
human emotional experiences to reason,
which as the only cognitive power in human
can assess good or evil and thus indicate
what and how should happen to a human
in the face of good or evil. Of course, the
sovereignty of reason and will alone over
the sphere of human feelings is not absolute,
but significant and decisive. Human beings
may not want their feeling or want to feel
something in relation to good or evil.

An important element of the process
of sublimation of feelings is also the use
of feelings as a kind of spiritual «energy
source» to make choices and actions.
Feelings always have a certain power
within them, they have the power to
influence over the will and reason of a
person. The thing is that this influence
should be positive, not destructive, in other
words, it should not disturb the reason to
know and understand the truth, and the
will to love and choose the right good.

Sublimation of feelings through contact
withartultimatelyalsoinvolves introducing
a certain harmony and order into the
human being, as well as intensifying the
spiritual life of the human being in which
the whole person participates. It results
in strengthening the whole human, their
union in what is good, true and beautiful.
Human becomes a living being, a wealth
of experiences and acquires the value of
someone who is an authentic person, who
is himself.

The point is, that the sublimation of
feelings helps the appearance in man
an affect (as it is called in ethics and
philosophy), namely a deep spiritual
experience in which both reason and
will participate, as well as emotional
experience itself. If a work of art is
embedded in a truthful picture of the world
and human, the sublimation of feelings
protects human also from two forms of
evil which are behaviors blindly directed
by emotions (so-called sentimentalism)
and actions without feelings (apathetic
actions), commonly associated as soulless
and heartless actions.

People ennobled by sublimation of
feelings «works with their heart», guided

by reason and with love towards authentic
good, are perceived by other people as
real and impressive human, and finally as
someone who is morally beautiful. It has
a great pedagogical importance, enabling
person to be a leader of others in their
moral activities.

Conclusions. It can be seen, therefore,
that thanks to the catharsis carried by art,
there are a number of important elements
for pedagogy and its educational functions.
It should also be noted that art as a reality
that engages the whole person (their mind,
will, feelings, senses, imagination, memory,
social relations and other) is a much more
effective, easier and faster upbringing tool
than e.g. conversation, dialogue, personal
example or own experience. It reaches
a man with truth, goodness, beauty and
finally with virtue and feelings much faster
and more effectively than educational acts
and instructions, which refer only to what is
intellectual in human.

Thanks to, for example, a visit to the
theater and a careful perception of W.
Shakespeare’s Macbeth, a young people
can in a relatively short time understand
what is happening to people who will be
overwhelmed by the thirst for power, what
e.g. will happen if their spouse has the
nature of Lady Macbeth. They also have the
chance to deepen their love when good art
prompts them to do so, showing them the
beauty of love, friendship, and love itself
(e.g. Romeo and Juliet). They also have a
great chance to deepen their emotional life
and develop their rational, deeply spiritual
emotionality.

Art is therefore a good and important
means of educating human, and its
educational function basically consists in
preparing a person for a virtuous life, for the
formation of human conscience, intellect
and will. It will always accompany a person
in the process of education and it cannot
be underestimated, although it can also be
turned into a means of human deformation.

Nowadays, this deformation
occurs when ideologies arising from
anthropological errors become the basis of
human creativity, when gnosis breaks into
the worldview, when artists and numerous
representatives of the world of culture
reduce human contact with a work of art
to some indefinite aesthetic and sensual
experience, introducing a set of values
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(fiction) to a human being or looking for
some form of «drug» in art, freeing man
from connection with reality. Certainly
such art forms cannot be considered as
genuinely educational, leading to virtue.
Their theoretical basis is erroneous
metaphysics, in the moral field - relativism,
in the field of cognitive - agnosticism, and
in their content often also materialism,
hedonism or simply godlessness and
atheism [34].

Therefore, pedagogics are faced
with the task of not only reading the
proper mission of art, but also defending
especially young people against bad art
and its deformations [21; 15]. Today, there
are many of these deformations, but there
is also good, true and beautiful art, which
leads a human being to catharsis.

We should not be naive pedagogues
and teachers. The history of Western
culture, due to the lack of cognitive
realism and a false vision of man, went
significantly towards the intellectualisation
of upbringing, which, combined with the
cult of science, understood in a naturalistic
way, abandoning religious life, quickly
contributed to confusing the concepts
in the field of pedagogy and to equating
upbringing with education [28]. This
confusion began to be accompanied not
only by the destruction of the natural
sphere of human life, which is the family
and its proper mission, but also the
reduction of upbringing itself to human
socialization, which is measured by
utilitarian effectiveness [18].

There was also, as a result of the
adoption of a naturalistic vision of man,
reduction of education to apprenticeship,
to familiarize man with what serves the
production, consumption and distribution
of livelihoods (The drama and tragedy of this
process can be described in many ways. The
Primate of Poland Stefan Cardinal Wyszynski
remarked very aptly that many modern
people «will find themselves in the situation
as Job on the heap of fertilizer. Surrounded
by his accusers friends who try to prove all
his guilt, he defends himself stubbornly,
remembering that, however, there is more to
him than just existential temporality. Man
must constantly lift himself from the pile of
this earth’s fertilizer through hope and faith
towards solutions which God, the creator and
friend of human personality gives us») [26].

8

A complicated process of building cultural
and social reality (civilization of death)
began, in which man «lives only on bread
and for the earth» [23]. The family, school
and the state itself were involved in the
creation of this process [9]. Fortunately,
not everyone and not everywhere. Where
realism and personalism persist, there is
pedagogy that leads man to maturity and
responsibility achieved through virtues.

There was an awareness that pedagogy
could not be an instrument of death
civilization. For this to happen, it must
grow from the truth of the world, not from
errors and ideologies, myths. It must be
realistic pedagogy, effective and respecting
natural order. For this to happen, it must
know this order, it must come out of the
truth about the world. For this reason, it
is rightly emphasized that its foundations
are outlined in philosophy, not psychology,
sociology or another field of cognition [36].
This does not mean that these disciplines
do not have an important and useful role
in creating human pedagogy.
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WckyccrBo u Bocnutanue. Ponb no6poaeteneit u ka-
Tapcuca B BOCUTaHUM YenoBeKa

Bocnutanue 1 obpazoBaHue Yenoseka npeacraens-
10T MHTEpeC AN PasfMYHbIX AMCLMMINH (COLMANbHBIX,
ryMaHUTapHbIX, 3KCMePUMEHTaNbHbIX, eCTECTBEHHbIX M
6orocnoBcknx Hayk). lpouecc BocnMTaHWs Yenoseka
TSXKENbIA, NOABEPXKEH MHOMMM olmnbKaM, B TOM uucie
1 HeahdeKTUBHOCTU. OWMBKM BOCMUTAHUS BO3HMKAOT
13 oWMBOK CaMoro YenoBeka, ero UHAMBUAYaNbHOM, ce-
MEMHOM 1 coLManbHoOM u3HK. MpaBunbHoe U Mopanb-
HOe BOCMMTaHWe MOXeET BbiTb 0becneyeHo Takxke yepes
MCKYCCTBO.

[LobponeTenu Aenatot yenoseka A06pPbIM, a Takxe
no6pbiMu 1 feiicTBus Yenoseka. Cuna fobpoaeteneit, 06-
Hapy>KEHHas! B HY>XHbI MOMEHT, a Takxe y40BETBOPeHue
1 PafoCTb, KOTOPble OHM AAPST YENOBEKY Yepes NeliCTBMS,
nopoxaeHHble 106poAeTeNbIo, CO3AAKT BOIMOXHOCTb A1
CYLLLECTBOBaHMS XOPOLLEro YenoBeKa, CO3AaHNs XOpoLuei
OBLUMHBI M MO3UTUBHBIX NONUTUYECKMX AEHACTBUIA. IMEHHO
Mo3TOMY BOCMMTaHMe — 3TO MPOLECC, KOTOpPbI nomoraeT
4enoBeky CTatb J06poAeTENbHbIM, @ MPAMBIM ClleCTBUEM
nobpopaeTeneit SBNSETCS XOPOLLWIA, KPACUBbIA U LlyXOBHbIN
4enoBek, XKMBYLLMIA KPaCMBO U LOCTOMHO.

HpaBcTBeHHOe  COBepLIEHCTBO  YenoBeka, pea-
NM30BaHHOe Mpu nomolum pobpoaeTened, nonyvaer
3HaUUTENbHYIO MOAAEPXKKY B 061acTM KynbTypbl. JTa
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NOAAEPXKa — UCKYCCTBO, NPeACTaBNeHHOEe TeaTpoM,
XXMBOMMUCHIO, CKYNbNTYPOWA, TAHLLAMM, NOI3MeEN, nTe-
paTypoit 1 Apyrumu chepammn XyAOXKECTBEHHON fe-
aTenbHocTU. OHK, MO CyTH, ABNAKOTCS MaTepuanmsa-
LIMeit yenoBeyeckom NBBM 1 YeNOBEYECKMX 3HAHMIA.
Mx BAMSHME Ha YenoBeka He TONMbKO OrPOMHO, HO U
MHOTO3HaYHO.

Ha ocHoBe knaccuueckoit dunocoduu, cnepys
apUCTOTENEeBCKOM TPaAMLMM, KaTapcuc BO3HMKAeT
KaK BHYTPEHHsil 4enoBeyeckas TpaHChopMaLms,
(aKTUYEeCKM OXBaTbIBAET BCIO MOPA/bHYIO M AyXOB-
HYI0 KM3Hb Yenoseka. Katapcuc cnesyet paccMaTpu-
BaTb C TOYKM 3pEHUS ByXOBHO MeTaMopdo3bl Yeno-
Beka. JTa TpaHCOpMaLMs BK/IOYAET YeNoBeyecKuit
MHTENNEeKT (none YenoBeYecKoro No3HaHms), Yenose-
Yeckyro BOJKO (none NiobBU U NPUHATUS peLLeHuit),
a Takxe Bclo 6oraTylo chepy IMOLMOHaNbHBIX Nepe-
XUBaHMI YenoBeka.

Kniodessle cnosa: socnumaxue, 06pasosaHue,
Knaccudeckas gunocogus, dobpodemenu, kamapcuc,
UCKYCCmeo.
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Art and upbringing. The role of virtues and
catharsis in the upbringing of man

Human upbringing and education are of
interest to various disciplines (social, humanities,
experimental, natural and theological sciences).
The upbringing process is difficult, exposed to
many mistakes,including ineffectiveness. Errors of
upbringing are borning from mistakes of a person
himself, his individual, family and social life. Proper
and authentic upbringing can also be provided
through art.

The virtues make a man kind, and they make
human actions also kind. The strength of virtue
(firmiter), revealed at the right moment of action, as
well as the pleasure and joy they give to man because
of actions caused by virtue, are an opportunity for the
existence of a good man, creating a good community,
and good political action. Upbrinding is, therefore, a
process of making man virtuous, and the direct fruit
of virtues is a good, beautiful and real man, who lives
beautifully and well.

Human moral perfection of a person, realized
through virtues, receives significant support in the
field of culture. This support is art, or more precisely,
fine arts represented by theater, painting, sculpture,
dance, poetry, literature and other fields of artistic
activity. They are, in essence, a materialization of
human love and human knowledge. Their impact
on human being is not only huge, but also multiple.

On the basis of classical philosophy, following
the Aristotelian’s tradition, catharsis appears as an
internal human transformation, in fact covering the
entire moral and spiritual life of a man. Catharsis
as a person’s transformation should be seen in
terms of a spiritual metamorphosis of man. This
transformation includes the human intellect (the
field of human cognition), the human will (the
field of love and human decision-making), as well
as the entire rich sphere of human’s emotional
experiences.

Key words: upbringing, education, realistic
classical philosophy, virtues, catharsis, art.
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BI/IUB KYJIbTYPU TA
MUCTELIBA HA CTAHOBJIEHHA
LIHHICHO-CMUC/TI0BOI COEPU

OCOBUCTOCTI

Cmammito npucssdeHo 00CNIOHEHHK 8NaUBY KyJlbmypu ma Mucmeumea Ha CMAaHO8JeH-
HS UIHHICHO-CMUCI080i cepu ocobucmocmi. HadaHo xapakmepucmuky NOHSMb UiHHIC-
HO-CMUC108a Cepa», «Kyabmypa», «MUCMeymaso». 3a3Ha4eHo, w0 CMaHoeneHHs U akmus-
HiCmb YiHHICHO-CMUCI080i cihepu 8i0bysaemsCs nid 8naUBOM Kyabmypu ma nepebysace 3 Het
8 dianekmuyHili 83aEM00ii, @ 0OCHOBHI KOOPOUHAMU UiHHICHO-CMUC/I080i cepu ocobucmocmi
00YMOB/IKMbCS PO3BUMKOM BUCOKOMOPATbHO20 C8IMOBIOHOWEHHS | XUMMECMBEPOHEHHS.
Ocobnusy ysacy 8 cmammi npudineHo GopMyB8aHHIO KyJbmypu NepexusaHs K Haligaxuiusi-
womy 3a80aHHK po3sumky ocobucmocmi. [TiOKkpeceHo 3Ha4yuMicme eMouiliHoi 4yymausocmi,
aodxe 3a805Ku il 1oOUHA mMoxe abo npuliHamu, abo 8iOKUHYMU NeeHi YiHHOCMI Ha 0CHO8I
COpMOBAHOI CYOEKMUBHOI YiHHICHOI KAPMUHU JIH0OCbKO20 HUMMS.

Y cmammi npo6nema 83aemModii UiHHICHO-CMUC/I080I cgepu ocobucmocmi U Kynemypu po3-
2/19HYmMa 8 KOHmeKkcmi i 0yxo8H020 po38UMKY, i 0yx08HO20 3ybOXiHHSA ocobucmocmi. ABmop
Ha20/10Wye Ha 0cobaugili posni Mucmeymsa 8 KOHMEKCMi OCMUCIeHHS 83aEMO0ii UiHHIC-

HO-CMUC1080i cghepu ocobucmocmi Ui Kynsmypu.

Knoyosi cnosa: Kkynemypa, mucmeumso, UiHHICHO-CMUC/I08a cgepd, CMAaHOoBNeHHs, 0COo-
6ucmicme, emouiliHa 4ymugicme, C8iMOoBIOHOWEHHSI.

Kynemypa - ue He sikace yacmuHa ocobucmocmi, a ii 2106a16Ha YHKUS... I noduHu, ska cama cebe
YCB8IOOMIIIOE | pO38UBAE, 8Ce € Kynbmypa... Mema Kynemypu - enubuHHe nepemsopeHHs cybekma...

Emmaryens MyHbe

Yci sudu mucmeyme cyeyroms HaﬁBeﬂUL{HiUIOMy3 Mucmeyme - Mucmeuymesy xumu.

bepmoned bpexm

neundiyHO CYTHICTIO NOAMHKU €
HasIBHICTb Y Hel LiiHHICHO-CMMCN0BOI
cepu, B SKii, BNacHe, 30CepemKeHi
BCi MOpasibHi, eCTeTUYHI, IHTeNneKTy-
anbHi ii KOCTi, BUCOKA LYXOBHICTb, KY/bTY-
pa, MUCTELTBO, ifeanu — came Lie BUPI3HSE
NOACbKY 0COBMCTICTb cepen, YCiX iHLWMX
XMBUX icToT. LiHHicHO-cMucnoBa cdepa
€ CYTHICHO BW3HAYalbHUM  eniLeHTpoM
JOLCBKOTO XXWUTTS, CBOEPIAHUM KpUTEPIEM
BiAMIHHOCTi OAHIEI NtoAMHM Bif, iHWOI. Ha-

CKinbkM BaraTiua # po3BMHEHIWa LiHHic-
HO-CMMCIOBa cepa 0cobMCTOCTi, TUM BOHA
SICKpaBiLLe BUPI3HAETLCS Cepen, iHLIMX.
Cnig npuitHaTM po yBaru dinocodcbky
nymky €. O. JTaHoBeHKa, SIKWiA cnpaBennu-
BO 3a3HauMB, LWLO LBWAKICHI TEMNKU €BO-
NoLii NOACbKOro CBITY i CBITY NHOAMHM Be-
AyTb A0 TOro, WO aHanoriYHMMM TeMnamm
[1€BaNbBYOTbCS OCHOBHI AYXOBHI LiHHOCTI
[7, c. 22]. CyyacHoto ncuxonorivHoto, neaa-
rOriYHOM, eCTETUYHOK HAYKOK AO0BELEeHO,
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